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INTRODUCTION

[Military families] reach a point where most of us know the things
to look for and ask for. And we put on our armor and are ready to
fight the battle...you'd hope to not have to settle for good enough.

Parent

Military-connectedIC) families are tougimdagile. Moving three times more often, on average, than their civilian
counterparts, parents and students quickly learn to become fierce advocates for themselves, lobbying schools to
provide the basic educational servicesacidiemotionalsupports to which all American children are entitled. But

this advocacy becomes exhausting and draws time away from the other pressing demands of relocation and family
life. What relief might parents feel if they did not have to constantly put onrttait@fight these battles? And

what more could students accomplish if they did not have to settle for good enough?

One promising new initiativethe Purple Star School designation program (Purple Star pregwegk} to reduce
this burden on familieBy articulating the most critical transition supports for mititannected families and
publicly designating schools that meet those requirements, the program signals-tcaniigergd families which
schools atthemost committed and best equipmecheet their needs.

To better understand the landscape around and impact of the Purple Star program, the Military Child Education
Coalition (MCEC), the initiative’s national advoca
Columbia Univesity (CPRL) to conduct a study of the program across four states. In this report, we summarize the
findings of that investigation, assesdiegtrengths of current initiatives, identifying potential areas of growth, and
offering recommendations to guilde improvement of both extant and emergent initiatives.

In brief, we found that:

o ThePurple Star program has already gained traction and motivated hundreds of schools and scores of districts
improve services for militargonnecte@C) students and famili@his is especially notable given that the
program has been in place for less than three years in mostithaiehkjrd of that time overlapping the
COVID-19 health crisis.

o The Purple Star pr ogr atentidtoit r ue value derives fror

3z Centralize and make knowledge accessible,
3z Develop stakeholder networks, and

3z Support schools in cultivating amanmunicatingultural competendy supporting military
connected families.

6 Most Purple Star schools and districts alreadyrdgchmming for militanfamiliesn place before seeking
designation. Stjlstaff and faculty report that they have benefitted from the Purple Star application process and
the encouragement to refine and expand programming related to the programotaggonagments.
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o Ofthe core designation requirements, selecting agfedontact, training more staff and faculty, and
establishing new student transition programs are commonly cited as theiiggesictivitie®esigning an

accessible and relevdedicated webpage is still a need for many schools.

o Schools and districts appreciate and benefit from the recognition and publicity the designation offers, but brand
recognition for the program among families is still fairly low.

o A number of simple stepsoutlined throughout this reportcan help states, districts, and schools continue to
refine Purple Star programs and offerasgeell alsuild recognition for the program.

BACKGROUND

Military members make up one offdrgest workforces in the United States, with approximately 1.3 million active
duty service members and 818, 000 individual s -ser vi
Greer, 2020). Roughly 40% percent of these service memlaesasepguardians to two or more minor children
(Mancini et al., 2020). The frequent relocationsReemanent Changes of Station or PCS) required of military
personnel mean that, on average, militanynected children move between six and ninelighesen

kindergarten and high school graduatidegartment of Defense Education Activity, 2@8k&hey transition

between schools, these students must adapt to varying cultures, school populations, curricula, standards, course
offerings, schedules, agrdduation requirements (Esqueda, Astor, Tunac De Pedro, 2012). As a result, military
connected students often face unique acadersmaa@émotionathallenges.

Academic Challenges

o Academic Gaps: Variations in state curricudad standards mean that highbbile students often experience
gaps and overlapsin academic content as they transfer between states. This resultsin a knowledge gap relativ
their peers and may cause feelings of confusion and inadequacy thatvittetfer academic and skill
development of the students. On the other hand, when content is repeated, stutleritsmag portunity to
advance or may simply beconredand detached. These com@rsalignments can also cause mobile students
to misgrerequisite classes for desired tracks in advanced or specialized coursework. Finally, repeated transfer
often compound these | earning gaps, affecting st
Public Research and Leadership, 2017).

o Credit transfers: As part of the transition, students transfer academic credits between institutions. However,
when credits are not properly interpreted by the new school or communicated by the old school, or simply do
not align with the requirements oéthew school, the student can face a deeply troublesome mismatch. Students
may find themselves repeating courses, losing credits, dropping class rank, and or struggling to keep up in clas
High school students may be affected most by this problesta@sdeave varying credit requirements for
graduation, students who move later in their high school years may face significant challenges meeting the new
school or state requirements and find themselves cramming extra classes into their schedatesyatgad
because of resulting credit deficiencies (Weisman, 2012).
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o Scheduling and administrative challenges: Differences in enrollment practices, academic calendars,
schedules, and program admissions further complicate academic transitions. Sshtiasacnutry start and
end at different times of the year, and transferring students sometimes miss weeks of school because of these
unexpected calendar differences. Mobile students may also miss application deadlines or testing requirements
specigbrograms.

Social-emotional Challenges

o Loss of support system: For many children, entering a new school causes nervousness and anxiety. With each
move, too, the children are separated from their friends, extended family, and mentors who serve as support
networks to buffer stress. Because of the misaligned scheduling previously mentioned, students also may lose
access to, or face complications to joining, the activities, sports, and clubs that ordinarily serve as supports or
forms of connection. These enowidl challenges, which also have implications for families, make it harder for
children to acclimate to new school environments and can have an impact on their academaic and
emotionatlevelopmentGhandra, Lar&inisomo, Jaycox, TanieliBurns., Ruder & Han, 2009

Disconnection from the new social environment: Highlymobile studentsanbecome disaffected and find it

harder and harder to connect to their school and peers. Being on the move may decrease the incentive to conn
and commito a new community. Families, too, may feel disconnected and thus be less likely to engage in the
s disconnection (Dr umi

O«

school or other institutions, exacerbatingtheh i | dr en

o Deployment: Parental deployment, particularly when combined with a school change, heightens the risk of
socialemotionastruggles for militargonnected children. When dealing with deployment, children face a
unigue kind of instability at home that may lead to isedesnxiety and depression, as well as additional
disconnection from adults and peers.

The Interstate Compact on Educational Opportunity for Military Children (often called the Military Interstate
Compact or, simply, the Compact), an agreement amdhgtatEs and the District of Columbia, has soughtto
mitigate these challenges and offer families increased stability as they move between schools. The Compact sets
national standards for how schools should address transition issues related to epladbmnestit and attendance,

eligibility for extracurriculars, and graduation r
a decade, some schools and districts still struggle to operationalize their commitment to the Compact as they fac
competing priorities and differing | ocal condition

support and commitment to militacpnnected families.

A Study of the Purple Star School Designation Program: Summary Report | 3



THE PURPLE STAR PROGRAM

The Purple Star program veesigned to help mitigate the challenges of high mobility by setting standards for and
publicly designating militafyiendly schools. Launched as a grassroots initiative in Ohio in 2017, there are now
active or developing Purpl

Star initiativesin 11 d&s:

Arkansas, Georgta, WA
Indiana, Montana, New

Hampshire, North OR
Carolina, Ohio, South

Carolina, Tennessee, Tex:

and Virginia.

The Purple Star program i:
a groundup initiative with
no central governing body.
As such, each stater
other granting body, such
as a districtHmay use their
discretion to enact, design

NV

CA

AK

and administer its own

iteration of the program.

Accordingly, there is some variation nationally in how programs are executed and in the criteria schools must meet
to become Purple Stalesignated. Still, a number of shared, resdairan components have come to define the

designation at the national level.

0

(@]

Designated Point-of-Contact: Schools should appoint a staff member to act as a liaison between military
familiesand the school, easingmilitaryo nnect ed st udents’ enrol |l ment &

Professional Development: Schools shoutdain staff orthe unique considerations for and needs of
military-connected students.

Dedicated Webpage: Schools should dewpla dedicated page on the school or district website with easily
accessible information and resources for midanyected families.

Transition Programs: Schools should implement a transition program to welcome and socially acclimate
incoming militaryconnected students. Some, but not all states, require that this program bkedtudent

Military Recognition Events: Schools should host programming and events to celebrate and honor service
members and militargonnected students, families, and community members.

1 called the Military Flagship School Award

A Study of the Purple Star School Designation Program: Summary Report | 4



Beyond these core components, most states also require schools to meet some combination of atiitional crite
including passing resolutions to publicize support for military families and offering opportunities for military

connected parents to volunteer at the school.

I n all states, schools and di st r i gnatsgbadyanlagplicktor des
and materials that demonstrate their fulfillment of the programmatic requirements. Upon review, schools and
districts that earn the award are certified and publicly recognized. Most states require that schools andydistricts apy
for recertification every two to three years.

METHODOLOGY

Tasked with developing an understanding of the impact of the Purple Star program on districts, schools, families, a
students, our team was guided by two primary research questions:

6 How do schools and districts describe the experience of obtaining and maintaining a Purple Star
School designation?

6 How do military-connected students and families describe the experience of transitioning into,
attending, and transitioning out of a Purple Star School?

Our work began in September 2020 with a review of the extant literature on the needs edonitigdeg students
and desktop research on the current landscape of the program nationally. Using this research, we generated a The

of Action for the program (see Figure 1), which served as a groundingfiaimetie design of the study.

In collaboratiomvi t h MCEC, we then narrowed our field resear
Ohio, Virginia, North Carolina, and Arkans&zisen the objectives of the study, our intention was not to evaluate
formallyor compare state programs to edbler, but instead to better understand the impact of the program in
aggregatd.o that end, each stdtvel program added unique value and diversity to the sasnjhlefounding

state, Ohio has the longest running program and offers insight intp #oe afithe designation over time. Virginia

and North Carolina are higlensity military states with a significant number of Purple Star Schools. Finally,
Arkansas was selected primarily because ofthe unique circumstance of the Cabot School Riatli€theher
district’s schools have earned the Purple Star des

Oncethe focus states were identified, we conducted an intensive website review that mirrored, at a larger scale, th
type of research militaigonnected families often engage imupmove. Surveying the websites of over 550 Purple
Stardesignated schools across the four focus states, we (a) looked for the presence of a dedicated military family |
on the school website and assessed its accessibility relative to the honespagish@) whether a schaol

district-based poinbf-contact was identified and codified their contact information if available; and (c) made note of
any Purple Star branding.

Using this research, our team then turned to data collection, designistgsetored interview protocols and

surveys aligned to our research questions. Our sampling strategy focused on schools identified by our aforementic
field review, schools with established MCEC partnerships, and individuals at all levels reteyreddoiesvees

and survey respondents. In all, we intervigd:Bdirple Star stakeholders, including statel administrators of the
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program, district edes, school staff and facuégdparentsiad studergat both Purple Star and n®urple Star
schoos. Additionallyl90 shool staff and faculty members, parents, and students completed surveys.

To analyze collected data, we reviewed the qualitative survey responses and interview transcripts alatkcoded the
into categories derived from our theory of action (see Figure 1), identifying broad recurring themes across
stakeholder groups. Then, we used exploratory data analysis to review our quantitative survey results and compar
those findings to our conelons from the qualitative analysis. Final themes, overall structure, and the relative
pertinenc®f each of our findings emerged from deliberation throughout this process.

Figure 1. Theory of Action for the Purple Star Program

If Purple Star Schools and Districts...

Set aside resources and design tailored programming for highly mobile, military-connected (MC) students and families

Designate school-based liaisons to guide and : Maintain a website with resources that support
support MC students and families as they : MC students and families in their transition to
transition to and from the school and district : and from the school and district

Train relevant staff and faculty

h icul ds of MC Develop and maintain a Foster a military-friendly
onthe particular nee 129 student-led transition program : environment
students and families
Then...
Sihoo!:wnll btibei:e': equlpp?d Highly mobile MC students and : Highly mobile MC students and
f° m 'gtate fat‘c a fenghe'ss[ their families will experience a : families will feel supported
’eq“eb'?' agsntlogs :}r '% y more seamless transition into : throughout their time in the
MaRlEd-suicanEen and out of the school and district : school/district community

families

Purple Star schools and districts will see improved academic
and socio-emotional outcomes for the MC students and families that they serve

Impact of COVID-19

Itis important to note that this study was conducted in the midsiGDWH®- 19 pandemic, which, in March of

2020, forced most schools to abruptly shift to remote or Hgariing. This affected both the implementation of
Purplesar programming and our team’s data coll ection.
in operations, were unable to implement PurpleSitaponentas robustly as planned, in part because some
programelementsaturally lend themselvesneperson implementatioBecause the majority of schoolsin our

sample have been designated for under two years, this reality undoubtedly influenced their perceptions of the impe
of as well as their actual implementation of the program. From a megluadlstandpoint, data collection

opportunities were more limited than they might have been; all interviews were conducted remotely, via
videoconference or phone, and our team was unable to travel to conduct field observations.
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FINDINGS

The Purple Star program is anchored by two parallel goals: (1) building and recognizing the capacity of schools an
districts to serve militargonnected students and families and (2) helping families identify the schools and districts
that are best prepad to meet their needs.

Though the program is still very newess than two years old in most states . :
. _ If I saw that designation, |
our data suggest that stéeel initiatives have made considerable progress o would immediately think
the first aim. Hundreds of schools and districts have opted into the progra “Phew, | don't have to
with those in our sample citing as incentives for participation both the relatije explain from square one.”
ease of enanti program components and the value of being recognized. Befer It would signify that they
yet, schools and districts report that their efforts to refine existing understand the MIC3, that
programming and launch new initiatives have fostered more supportive my situation may not be
environments for militargonnected students anahitkes. In fact, 77 percent COCKIGIGET
of school staff survey respondents report that the Purple Star program hasfpadpzrent

a positive impact on their school.

While there has also been some progress toward the second goal, the next step for the program is ensuring that
families are more aware of and excited about the designation. Generally, our data suggest that parents and studen
have both responded positively to the supports required by the program and had positive experiences in designate
schools. Still, becausé&w novelty of the initiative and its relatively limited national scope, families are, for the most
part, unfamiliar with the designation.

The following section will describe these findings, first focusing on the experiences and reactions of states and
sdools and districts to the program establishment and application process, and then exploring the experience of al
stakeholders-including school and district personnel and students and farwiiseach of the five core

program components.

Establishing the Program at the State Level

Data from statéevel Purple Star leaders show that the process of creating and implementing the initiative has
become easier with each new state. Ohio, the founding program, did much of the heavy lifting by briveging toget
stakeholders from different military branches and schools to formulate the basic requirements we now see in most
iterations of the program. Our interview data sugg
programs required only nor tweaks to these core requirements and implementation plans, though most states did
still opt to draw on the input of local stakeholders to appropriately contextualize the program design. One state actc
emphasized that this had eased the developmmeatprs s because their state did r

State leaders did note some minor roadblocks to implementation. Several state program leaders talked about the
difficulty oftailoring the requirements so that schools with varying lewsswfces have an equal opportunity to

earn the designation. And one state emphasized weighing the benefits and limitations of using a formal legislative
process or informal state DOE action to establish the program. Overall, however, states empituasibbodisa

to the programs were minor and the benefits the program provided to schools anaorilitested families were
unequivocal.
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Applying for Designation

Overwhelmingly, schools and districts report that the process of applying for the Purple Star designation and
maintaining Purple Star programming hagapresented a significant administrative challenge. When asked about
the difficulty of establishing programming in their schools, 86 percent oflesiebslirvey respondents report that

the process was JJeiotrh €rn e"invicelr eye aedaiysf'yf,i("c @ lketaFsiygur e 2) . S
respondents note that maintaining t ke odre s“ingeniatthieorn o
easy” (3.ee Figure

Figure 2. How challenging was it to establish Figure 3. How challenging has it been to maintain
the Purple Star proaram at your school? the Purple Star program at your school?
Neither difficult Neither difficult s Hard o
nor easy nor easy y
Easy or
very easy
Easy or
very eas
Hard or o asy
very hard

Our data suggest that many schealsd especially those wlidinge militaryconnected populatiorsound the
designation application process relatively straightforward because they already had some or most ofthe required
Purple Star components in place. Approximatehthikas of survey respondents who led thpliStaeffortat

their schooleeportthat they had between 3 and 5 program elements in place before applying for the desegnation
Figure 4)In these types of schools, the application process still offered an important benefit: the opportunity to
reflect on, codify, improve, and supplement existing programming. A smallereobartd 35 percent of survey
respondents—+eported having two dewer components in place before applying for the designation. These types of
schools used the program as an impetus to and roadmap for initiating more robusdtiemnidigingrogramming.

Beyond the fact that the vast majority
of participating schools already had

Figure 4. Percentage of schools with components in place some supportive programming in
before designation place before applying, most schools
60% 51% found the logistical aspect ofthe

50% application process relatively simple to
40% 8% navigate. In all four focus states,

30% applicantsfill out aform and provide
20% 79 15% supporting documentation to

122//: — . demonstrate the completion of

various requiremeastn large part,
school staff who led these efforts
noted thathe application was
straightforward and that the primary

No components 1-2 components 3-4 components 5 components
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burdenin completing it was collecting documentation of existing programming that had happened throughout the
school year. Several other interviewees noted that the timing of the applicatitalhgoosed a challenge, but
that the statdéevel granting body hadjusted the submission deadline in response to their feedback.

In several instances, staff and faculty reported working together

groups or teams to complete the application, which made the pracessolks here at the school level, the

even easier and more collaborative. Several of these Purple Stall points-of-contact, the folks who

working groups were exclusively schoased. In othénstances are completing the applications,

district or regional staff member helped coordinate the process alfrog4©uld tell you that fooking at it as

schools, in at least one case providing both besp et ome . dISt”Ct._Wlde O ;harmg
. , information probably isreally

support for individual schools and access for all schoolsto a virtual good practice.

message board through which apptoamuld offer advice to each

other. Coordination by a district staff member not only helped scHbolg'stct Liaison

navigate the application, but also publicized the program and

motivated additional schools to apply in subsequent cycles.

Program Components

To guide ouanalysis, we organized our research around five core program components that show up in various
combinations across state programs:

@ A designated point-of-contact for military-connected families,

888 Staff professional development on serving military-connected students and families,

A dedicated website with information relevant to military-connected families,

@ A new student transition program, and

Military recognition events.

The following sectiosunpackndings on each of these components, identifying the benefits, challenges, and
recommendations reported by districts, schools, families, and students.
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Purple Star Component 1

Point of Contact

The first core Purple Star component is the designation of a school-level point-of-contact (POC). Broadly, POCs
serve as the primary link between the school and military-connected families, helping students navigate the
transition into and out of the school and connecting them to resources and information on an ongoing basis. To
ensure that POCs are prepared to fill this role and implement appropriate supports, most state programs require
that POCs complete specialized professional development.

Responsibilities of the POC role vary somewhat across the four focus states. The Arkansas and Ohio programs
require that POCs inform teachers of any military-connected students enrolled in their classes. In Virginia and

optionally in North Carolina, POCs coordinate training for other school staff. North Carolina is unique in requiring

both a school-level POC and a central office staff member to support that POC and military-connected families.

Benefits of Designating a Point-of-Contact

According to schools and families, establishing a POC for ruititargcted families has been among the most impactful
components of the progm. And an overwhelming majority of schealé percert+ epor t t hat t he co
“very easy” to administer. The following benefits emn

6 POCs provide practical support: Throughout the .
. . : We moved to the area mid-year and | was
transition and relocation process, POCs help relieve : . .
o _ _ _ connected with the liaison person who is also
logistical burdens on the family by (a) informing oth the counselor. She was helpful in making us feel

faculty and staff of their arrival and (b) efficiently welcome and answering questions. She met us
coordinating welcome information, registration issueg, the day we gotinto town at the school and we

credit transfers, arextracurricular enroliment issues J| also did a tour from other older military

with other staff. Because POCs are both trainedin tHp students. It was great hearing from them about
requirements of the Compact and familiar with scho their experiences and helped us feel welcome.
and district policy, they are wpHepared to help Parent

families navigate enrollment.

o POCs serve as a guide to school culture: POCs also act as personalized guides for incoming families, ensuring
that students and parents feel supported throughout their time in the school community. Parents note that scho
often have an “unwritten arlbeyondanyfbronahtodifiedpdtocasiorct at
policies. POCs act as guides to these nuances of school culture, helping families more quickly adjust and get tc

“how things are done.

o POCs act as a consistent resource: POCs are a steady supportthrougho a st udent’'s ti me
family’s first t-pasitomedtoimmediatelytassess HdWa studest isfeelihglabouta move ar
connect that student to appropriate support if needed. POCs in our sample often cobodindtdsand special
activities for militaryconnected students, allowing them to build strong relationships with children and identify an
emergent issues. Through those relationships and strong connections with both parents and local installations,
POC helps keep staff wup to date on issues that me
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deployments and upcoming PCS orBgrassigning one key contact to monitor military students, schools ensure
that students and fanei§i always have a familierowledgeabkaff membethey can turio and that other school

staff can be efficiently mobilized when needed.

5 POCs centralize resources: Instead of having to independently navigateus complex and diffuse institutional
networks to find resources, families lean on the POCs as a central knowl€dgdl@®.helps coordinate
supports both from within the schooland through
other institutions, like the school district, military
ingallations, and militargpecific nofprofits.Many
PO(.:S |r'1 oursamplewere passionate abputthelr op installation. And if [the SLO] gets a call from
putting in extra time to become weérsed in somebody moving in, or has an issue, she knows
available school and community resources. This she can call me and | can connect them with
consolidation of information throughthe POC beneffls the right person.
notonly students and families but also the resource
providers themselves by streamlining communicati
and increasing their visibility.

| think [the]..partnership is critical, because | can
connect any student with resources on the

District Point-of-Contact

6 POCs coordinate maintenance of the designation: Finally, from alogistical point of view, the school POC
frequently cooridates the maintenance of the Purple Star designation, both by ensuring that the school lives up
Purple Star commitmentsg, regularly updating the website with resources) and by gathering artifacts over the

course of the year to support the designation renewal effort.

Challenges of Establishing and Maintaining the Point-of-Contact Role

Though families, schools, and distrigg®rted many benefits of designating a pafitiontact, several notable challenges
emerged.

o Lack of state-level guidance for role: While mostschools reported that designating a POC was among the easie
components to implement, some interviewees moded lack of clarity from states in the preciseaguéerements
had made choosing an appropriate POC diffiudther, because an infrastructure for family support often already
exists through the installation, in some cases, an initial investment of time was required to clarify and differentia
each actor’s responsi bi | meshasdes tosdmieincansistgncy inaaw the wleie n ¢
defined and applied across different schools, which may lead to confusion about what supports different POCs
offer when families move between Purple Star schools.

6 Burden infilling the role: The mest effective POCs are those that are passionate about the position and devote
time and energy to being a strong resource and advocate for students and families. In most cases, however, th
responsibilities are uncompensated and added on top ofiatezesilye workloads. Finding volunteers who are

willing and able to take on the extratask can be challenging.

6 Accessibility: Though most parents in our sample found Purple Star POCsto be a helpful support, in some
instances, POCs were reportedly eittaarcessible or lacking in expertise or passion. Additionally, parents noted
that it can benoredifficult to reach POCs during the summer months, when many seffao¢ffline. And
thoughuncommonour team did encounter several instances during outreach where POC email or contact
information was outdated or inaccurate.
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Recommendations
Several recommendations for the POC component emerged during data collection.

¢ Statesshould communicate clear expectations for the role: States should articulate clear baseline POC
expectations and responsibilities in the Purple Star application guidelines. Further, collaborating across state lir
pursue standardization will provide consistency as the program scales and families move more frequently betw
designated schools.

o POCs should gather feedback toimprove That's the primary role...to come up with
programming: Families feel heard and included when creative ideasl to make sure that

schools make real efforts to gatheir feedback and [parents and students] know that

responsively improve school practices and programming] ~ Supports are in place and that we

Because POCs have extensive contact with both parent§ an@PPreciate them and that we receni

students, they are wglbsitioned to coordinate this task. WY they Yo THISED LIS W'”.mg
. . to learn in the areas that we have blind

Even smalkcale, loweffort data collection efforts (e.gieb spots

family satisfaction surveys) can support dramatic '

improvements within the school. School Counselor, Point-of-Contact

6 POCs should strive to develop their networks: POCs
are most effective when they develop strong ties with contactslavsfeigencies, installations, the disamat,
other schools. The exchange of information, resources, and practices enabled by networking often spursthe
development of more creative and integrated programming. In North Carolina and Arkansas, particularly, distri
level liaisons supported thi®efby setting up the digital infrastructure needed to maintain such relationships.

6 When possible, POCs should be compensated or have other duties lessened: Compensating POCs or
lessening the scope of their other responsibilities can allow POCs tmengagdk in the role. Interviewees also
suggested that assigning both a selhadldistrictlevel POC can help distribute responsibility and ensure that
families are fully supported.

6 POCs should be accessible: POC contactinformationshouldba s i | y accessi bl e on th
up-to-date.

The families most satisfied with their experience in Purple Star schools are those who have felt supported by g passior
contact. The following recommendations highlight best practiseb@mls when selecting this POC.

6 POCs should have a passion for the role and knowledge of military life: Interviewees suggested that the best
POCs are staff members who are already famillear v
In thisregard, veterans, former brats, and military spouses were highlighted as particularly effective choices. Pt

who are not militarsconnected should be willing to invest in developing an understanding of the lifestyle.

6 POCs should be fluent in the Compact: The most effective POCs are weltsed in the Compact and have
influence within the school to help apply it during transfer and enroliment.

o POCs should have ample bandwidth for the role: Staff and families alike noted that POCs are particularly
effective when they have ample bandwidth for the role. Given that most school actors are typically working at o
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over full capacity, schools should consider which staff have responsibilitieatltyad\erlap significantly with
those of the POC. Though this varies between schools, most often, POCs in our sample have been counselors
registrarspr associate principals.

5 POCs should be accessible to families: It iscritical that the POC be avalato families throughoutthe year,
including over summer vacation. As such;rad2th employee is likely the best choice for therole.

Whoever sits in that position, who's a liaison, whether they're
military or not, really has to have a clear understanding of the
community that they're serving...So it's good practice if you have
military-connected staff, to use one of them because they will

speak a similar language. But at the very least your staff should be
Interstate Compact-trained.

District Point-of-Contact
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Purple Star Component 2

asa Professional Development

All state programs require school and district staff to complete professional development (PD) on (a) special
considerations for working with military-connected students and families, (b) standards set out by the Compact,

and (c) effective strategies for supporting military-connected students.

While all four focus states require specialized PD for POCs, the particular requirements for the PD component vary
across states, districts, and schools.

Who is trained: Both the North Carolina and Virginia programs require that school staff beyond the POC be
trained, while Ohio and Arkansas include all-staff training as a recommended but optional component.

Who trains: In some schools and districts, the POC develops and conducts the training, while in others, the
POC collaborates with other experts (e.g, School Liaison Officers, Military & Family Life Counselors, district-
level specialists, organizations like MCEC) to coordinate the PD. And some states, including Virginia, have

opted to develop standard state-level training modules in collaboration with university partners.

How often training occurs: Only the North Carolina program requires annual training; in other states, schools
and districts may determine how frequently to train staff.

Benefits of Professional Development

Stakeholders at all levels highlighted PD as one of the most valuable elements of the PurpdenStad pmedpiggest
“gameanger” for schools that receive the designati on
from 56 to 89 percentin the number of schools that report training staff after earning the designatiofiovheg

section outlines the major benefits of PD as articulated by interviewees.

6 PD advises staff and faculty on the Compact: In many We are now more aware of what's going
schools nationally, administrators and teachers are unavfareon with the kids of military families. This
of Compact guidelines on flexibility in areas like class process kind of forced us to take a look
placement, graduation requirements, and extracurriculaff ~ at this population, that was kind of just
participation. Interviewed staff noted that PD has been hidden back in the background...it's been

kind of an eye opener for everybody on

efficient mechaam for increasing awareness and
our faculty.
r

understanding of the Compact, such that all staff are bet
prepared to accommodate incoming miktangnected

District Military Liaison
students.

o PD cultivates awareness and empathy: Districtand school level staff frequently noted that PDnveasential
tool for raising awareness of the challenges faced by reititergcted children. In many cases, interviewees noted
that staff and faculty had always been theoretically committed to supportingaoiiiiacyed students, but simply
lacked inght into how deeply frequent moves and deployment can affect children. PD has helped develop emp:

around the often invisible emotional challenges that mititemyected children face.
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PD equips staff and faculty to provide emotional support to students: Beyond awareness and empathy,
di strict and school staff reported that PD had
socialemotionaheeds-or example, in one school, staff
reported that PD on common behavioral responsies t L

Our staff members that weren't military
stresses of parental deployment prepared faculty and stff to

) _ __ connected start[ed] seeking resources
identify students who need specialized support from from..our veterans [on staff]. [They were]

counseling staff. able to speak wisdom into these

) . _ teachers lives. It's been an interesting
PD recognizes military-connected staff: Finally, a experience to be able to see our

number of interviewees noted that the Purple Star progr@m, traditional educators...seeking help from
and PDn particular, had helped highlight military someone that wouldn't be in a
connected staff within the building. This recognition not | traditional educational leadership role.
only honored these staff, but also ultimately helped imprve

programming, as civilian staff and faculty were able to School Leader

identify military connected commugimembers whom

they could seek out for advice.

Challenges of Professional Development

Though response to the professional development componentwas strongly positive, a couple challenges did emerge.

(0]

Time commitment: Several interviewees noted that the time commitmentrequired to complete PD was challen

to negotiate with often overburdened staff. Especially in schools with smallercuilitagted populations, Purple

Star leaders at the school sometimes hadkésextaa efforts to motivate biry. Similarly, statéevel training
materials, while comprehensive, are often reported to be excessivieltetisiee to deliver.

Adapting PD during a pandemic: As might be expected, the pandemic threw awrench in many of-taelbest

plans for staff training. In most cases, interviewees were able to creatively retool training for the online space, k

noted that the switch was a challenge.

| saw very individualized responses — modifying assignments, chats with the
families. Before the training, the teachers didn't have a really good idea of what
the kid was going through. We have seen teachers seeking tools to better
support kids that are going through this very rough time, very traditional
teachers seeking help from non-conventional methods.

District Military Liaison
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Recommendations for Professional Development

The following recommendations highlight effective practices that emerged from data collection.

o States should support the development of a
repository of training materials: A vetted archive of But the training partis where | saw some
training materials at the state level could help circulatd  ©f the biggest bang for our buck...as far
. . . gs awareness level, communication,
effective training practices, ensure the accuracy of corften :
- ¢reation of an energy.
and offer support to schelwhsed PD facilitators. In the
case where the PD is led by POCs, this can help decr@aséistrict Leader
the time burden plad on them by their POC
responsibilities. While there are many resources available online, theiyaootamiversally reliableoRiding
a bank of reputable resources would ensure that schools and districts are working with the best infolabkgion ave
Another option may be to develop standardized training materials or online modules at the state level.

6 Statesand districts should leverage the digital training space to connect educators: ThoughCOVID-19
has undoubtedly made implementing PD more challenging, it has also presented opportunities to use the virtue
space innovatively to connect educators. Moving forward, states, regions, and districts should consider how
synchronous virtual trainings mightilitate capacity building, consistency in content, and stronger network ties
among participants while also reducing the burden on diatricschoelevel trainers.

o Schools and districts should regularly train staff and faculty: When possible, schools should administer PD
on military-connected student needs annually, especially to ensure that incoming faculty and staff are appropric
trained. One school reported developing a “101" |
module that they administer to all nesufty and staff
and then rotating through a suite of other trainings fro
year to year to avoid redundancy. Across the sample,
constant refrain was that, given their close relationshi
with students, teachers need to be includedin PD.
Interviewed traiers recommended that PD be
differentiated for teachers and administrators, with
teachersreceiving more studétusedocialemotional
content, and administrative training focusing on paren
level enrollment and registration issues.

We were able to overcome that initial
[faculty] skepticism of the
program...because we had such an
intense and specific focus on child needs,
that yes, it is to help the whole family,
but the teachers role is not going to be
ushering the kids through the registration
process.. Having the teachers focus on
child need, that was big buy in for them
because we're going to the things that

8 Trainers should simulate the challenges of high- spoke directly to their work.
mobility: Many interviewed trainers highly School Point-of-Contact, Trainer
recommended interactive activities that allowed staff to
viscerally experience the challenges of mobility. One
interviewee recalled an activity in which she compelled attendeeghossitfithey did not normally interact with
and reflect on that experience. In an innovative virtual activity in this vein, a trainer reported sending attendees
scavenger huntto find various items around their home in just a minute or two jgjrthdatiress of locating
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necessary supplies after a move. These tyeégities make real the emotional impact of mobility and spur
empathy that can improve service to children and families.

o Trainers should customize their instruction for the You've got to be careful, it's not one size
local military population: While some standardization of fits, all right? You know, how the Navy
training across states and districts can ensure consistencl ifives is different than how the Army lives
messaging, intervieweesommended that PD be and the Marines. So you've got to...really
customized to the particular military population(s) the watch what you do when you talk in
school serves. Generalizing broadly can obscure importalit 98neralities [ata training].
nuance in the experiences of families connected to differeit pistrict Liaison
service branches.

| think the community has also gained awareness. And the community as a
whole tends to be, “Oh, we support the military community,” but they don't
necessarily have a deeper understanding of what that means, or what those
challenges look like. So, as we have worked forward as a division, and added
In Purple Star status, and its designations and events, we've really tried to
work to deepen the community's understanding of what that looks like.

School Counselor
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0 Purple Star Component 3
% | Dedicated Webpage

Benefits of the Dedicated Webpage

The following themes capture the major themes benefits of the dedicated webpage, as articulated by interviewees.

o Thewebpage actsasa home base forincoming parents: Parents report that they oftetart school research
long kefore relocating and commonly cite an easiygable website as a critical resource in easing the stress of a
move. The page acts as an important first stop for parents looking for-spétafiz informatioon enrollment,
academics, extiarriculars, and school culture. And in this way, dedicated pages ease the burden on school stafi
well by fielding early questions that might otherwise requirehddrth email or phone exchanges. Once parents
have gleaned basic information frorkdohresources, the dedicated page makes clear who thaif-pomact
should be, helping them avoid the common experience of seemingly endless referrals from one staff member t
next.

o The webpage signals military friendliness: Parents often have many choices when selecting schools, especially
the school choice landscape becomes more robust. A welcoming dedicated page for miltaegfeeitidyg

when it includes the Purple Star logo and welcoming pictures of mititagyitien events-is an important
opportunity for specialized schools, in particular, to signal mitiemgliness. Furthermore, interviewed parents
explained that they often “brace th~- =selves” to ¢
their children upon a move because mbeids simply do [The families] have that opportunity to

not understand the accommodations required by the go to some of the resources without

Compact. Parents noted that a mention of the Compact ona necessarily having to find me.

school website quickly signals that the institution is aware ¢
the challenges of frequent mobility and will be willing to wui:.
with military-connected families.

Counselor, Point-of-Contact
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The webpage centralizes resources for families at the
school: School staff highlighted the importance of the

L . . From financial assistance to having your
website in organizing and centralizing the huge vadfime

taxes done when your husband's

resources available to military families. Though families wi |l deployed and maybe you haven't done it
almost certainly already be connected with some resources, hefore, you know, or child support. |
schools can help highlight local, schaskd, and novel mean, there's so much out there, and just
supports with which families may be less familiar (e.g., t making sure our military families know

support fomilitary spouses; scholarship opportunities, etcly, //Nere tofind everything. And if they

This may be especially importantfor newer or younger 7 A
n y N P yimp y ) 9 now with all kinds of links.

military families, who may not be as connected with spou

groups and other networks throughwhich resources are aten-, .|,

disseminated.

Challenges Regarding the Dedicated Webpage

Our

team’”s independent audit of dedicated webpages s

program component in particular.

0

O«

Absence of campus-level dedicated page: In some cases, designated schag$ysilo not have a dedicated
page for military families. Im@view of 429 Purple Star school websites in Arkansas, North Carolina, &adi©hio,

team found that 22 percent of schools did not have a-sevelsbecific page for military families.

Inaccessibility: Generally speaking, schoolwebsites tend to be crowded and difficult to withigaieschool
counselor referring to them as “Cheesecake Factor
challenging. In a review of 552 school and district websites across all four focus states, our teamedolyRd that
percemnofthepages were difficult to access (i.e., the page was more than two clicks away from the home page)
thatanother20 percenivere entirely inaccessible (i.e., the dedicated page for military families was absent, non
functioning, or required spelcd@cess permissions)

Incomplete information: Even when pages are accessible, in some cases, schools are not providing important
information to familie©fthe 441 schools with accessible dedicated pages, 36 percent did not provide contact
information br either a campuer districtlevel POC. 39 percent provided contact information for only a district

level POC.

Recommendation for the Dedicated Webpage
The following recommendations highlight best practices for improving and maintaining dedicated websites.

(o]

O«

Schools and districts should set website maintenance routines: An up-to-date website is among the most
useful tools for arhyighly mobilgparent and &s become especially critical during the cu@@wtD-19 health

crisis. Schools should consider using the Purple Star application process as an opportunity to (a) audit their we
and (b) refine or set regular routines for maintenance.

Schools and districts should leverage social media: For some schools and districts, updating the website may
be a complex bureaucratic project, requiring input and approval fromvarious dispersed actors across the syste

2 Virginia was excluded from this analysis because the state program does not requievalstédichted page.
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Instead of listing information that might quididégome oudf-date, schools might consider including links on the
dedicated page to more easily updated social media pl&fpriRacebook, Instagram, Twitte@apture time
bound information about activities and events.

Of course, the true experts on what should be included on
dedicated pages are military families themselves. Schools should regularly solicit feedback from families on the
information and resources they have found most relevant and then responsivetye paige

States should consider including in the designation
application: (a) a recommended template for dedicated pages, (b) links to model pages, and (c) a list of vetted

resources to consider foclusion on the page. Drawing from the ,
recommendations from parents, and f indicciudingthe f r om c

following components on dedicated sites:

3 Purple Star School logo or branding

z Contact information

- Up-to-date schoelnd districtlevel point
of-contact

z Resources on transferal into and out of
the school
- Awelcome video
- School calendar
- Links to summaries of academic information

- Links to online enrollment and registration
resources

- Transfer checklists and documents
- Information on extracurriculars

z Academics

- Information on specialized academic
programs and application deadlines

- Speciaheeds resources and poiofscontact

- Graduation requirements and diploma
options

- Home and online instruction options

Resources on the Compact

- Links to information on the Compactand
accommodationgithin the district and
school

Other school-specific resources

- StudentParenfeedback surveys

- Information and points of contact for
parent groups (e.g., PTA/PTO)

Other military-specific resources

- Local support organizations

- Virtual resources for military families,
including links or contacts for local
spouse groups

- College application materials

Calendar of military-specific local events

Pictures and artifacts that provide insight
into school culture


https://www.doe.virginia.gov/support/student_family/military/va-psdp/index.shtml

@ Purple Star Component 4

Student Transition Programs
Some state programs require designated schools to implement transition programs to help incoming students
acclimate to their new community. In middle and high schools, transition programs are often organized as staff-

sponsored student clubs,? through which current students welcome newcomers to the school, showing them to
their classes, introducing them to teachers, and eating lunch with them. In elementary schools, transition supports

include similar activities but are often staff-directed, with students playing an auxiliary role.

Of the Purple Star program components, student transition programs are the rarest requirement both broadly and

among the four focus states, with only North Carolina and Virginia requiring programming. Still, research suggests
that student transition programs are among the most impactful social-emotional supports for highly mobile
students.

Benefits of Student Transition Programs

Though student transition clubs are the least common compeameiyt49 percent of suryed schools report having a
program—parents and students report that they are extremely beneficial when in place. Stakeholders described severe
benefits, outlined below.

¢ Transition programs help new students acclimate:
Students, parents, and school and district staff all noted the

. ) _ You have a friend to help you and
importance ofthe support and guickanf peer buddies when

then that helps you develop

arriving at a new school. Awelcoming face helps ease the s+ confidence, and the feeling that
of joining a new community and makes kidg feelkomebbdy somebody has your back. So if you
has [their] back.” School t re¢dfhelp, youcanaskthem. ~ t r an ¢

especially effective when they match incoming students wit
military-connected peers; the similarities in experiences oft
spur excitement and pride, and can make the procedsoy
friends more natural.

Student

6 Transition programs spur ongoing connections in the school and broader community: The impact of
student transition programs are faaching and continue long after a studerdadsasilated into the schoAl.
number of staff interviewees noted that student transition
programs had propelled the development of other military We invited current military
specific clubs and lunch groups, linking studentsto ongoingl <t ,dents to welcome the new
support networks. Often, these clubs engagevices projects students. And that was very well
for veterans and actigiity servicanembers, benefitting the received. And then out of that
broader military community. And, of course, when kids becofne grew a more regular group, a
friends, their parents often do too, providing a parallel monthly funch for military students.

supportive benefit to adults who are new to the community. Counselor

3 For examplelCEC’ s St u d emJunior2Student to Gteidenp@grams
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https://www.militarychild.org/programs/student-2-student
https://www.militarychild.org/programs/junior-student-2-student

Transition programs develop student leadership skills: Peerto-peer programs create leadership opportunities
for students who choose to or are selected to participate as buddies or ambassadors. Theadstaflents
understand participation as an bor-have a chance to hone their leadership skills by acting as a guide for new
students and helping design and execute welcome programs. One school mentioned regularly rotating student
ambassadors so that more children had the opportunity to buileatiership skills.

Challenges of Enacting Student Transition Programs

Though atransition program is incredibly effective when executed well, schools report that it is the most challenging
program component to administer.

(o]

Commitment from staff: To be successful, transition programs must be led by a passionate staff itetimbder w
time and expertise to manage complex student relationships. This type of commitment can be difficult to mainte

schools where staff and faculty already serve many functions and manage many responsibilities.

Dependence on student participation: Student transition programs are sometimes challenging to maintain
given dependency on the willingness, interest, and availability of student participants. In some cases, staff repc
that student interest in attending meetings waned over the colnesgedrt or that different groups of students
attended club meetings from week to week, making it challenging to build a truly cohesive cBarthenity.
becaustheintendedtonstituency of the grouphighly mobilestudents, it is common that studerdaasition out of

the group as they move.

Planning during a pandemic: The challenges presented bpérson, hybrid, and remote learning environments

in a global pandemieduring which schools and their staffs have been enormously overbutevegut the
planning for many new transition programs on hold. Some schools report experimenting with virtual programmi
to welcome new students, but this practice is not widelsgmd competes with other adjustments necessitated by
the health crisis.

Recommendations for Student Transition Programs

Though enacting student transition programming can be challengsuagithemotionabenefits to militarsconnected
students ancmmilies far outweigh the logistical burden. As such, we strongly recommend thalest trdesition
programs be included in std¢eel Purple Star requirements. The following recommendations from stakeholders may hel

facilitate new and improve exigfimansition programs in schools.

(o]

Keep it simple: While the implementation of a transition program can seem overwhelming, for the most part,
incoming students just want the opportunity to connectwith other students and staff. The most effective
programmig is often as simple as hosting an afterschool movie party or lunchtime discussion group.

Empower students to guide programming: Encouraging the students themselves to determine which supports
and activities would be most helpf#ind funt—can ensurinat groups are relevant and engaging. Interviewees
report that letting students take the lead helps develop leadership and advocacy skills and relieves some of the

pressure on staff facilitators.
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o Capitalize on the opportunities of the virtual
space: Though organizing transition programming| Ve started with the middle school kids, and
: L L those are our leaders...And then we included
during a pandemic is challenging, itis perhaps m@re

. . o some of the younger kids as part of the team
important nowthan it has ever been: military just to represent the community. And then we

connected students report that it has been especifilly develop the Military Kids Club, and the Student
difficult to make friends after a PCS into hybridorf§  Transition Team kind of runs the club. So they're

distancéearning environmeni$aintaining the leaders, they bring up the topics, what do
welcome and transition programming for incoming ~ You want to talk about, what kind of fun
students to connect with peersis critical. Even activitiesdoyou want to do?

informal activities that are not specifically brande@as
. . Counselor
n estudent programmirige.g.academic and
extracurriculaithemel lunch meetingsan help
new students connect with peers. And one exciting emergent benefit of movement to the online space is the
opportunity for students to stay connected with students and staff from their previous school(s) after a PCS by

attending mneetings virtually.

o Encourage POCs to lead transition clubs: As possible, schools should consider assigning the POC and transitio
support roles to a single staff member. Having one point person leadingeoin@cted support efforts can
streamline services and ensuretrainuity of militaryspecific programming.

o Trainstudent ambassadors: Incoming students often develop
closer relatlons.,h.|p§ with ambassadors or buddies than they do wWith without adult interference.. kids
staff. As such, itis important that ambassadors have both an are gonna learn better from kids
awareness of theallenges faced by militacgnnected students an sometimes than they learn from
tangible skills to help address concerns or, when necessary. © .adults.
them to staff. Similarly, itisimportant that ambassadors be dee
connected to and knowledgeable about the school, so they gan feadilchoo! Leader
field questions about culture, extracurriculars, and available supports.
To train students, administrators of the program might consider drawing from existing student training modules

They canask all their questions

peer support or adapting staff PD materials.

6 Pairwelcome ambassadors and encourage ongoing
relationships: Several schools recommended connecting incomifig Students really value the student
students with two student ambassadors, instead of just one, to group. So that's my main function is
increase the likblood that the incoming student will find someon just to get them together to know
they truly connect with. Schools have also found it helpful to extdhd ©3ch other. So when they see each
buddy relationships beyond the initial welcome week, establishi other inthe hallway, orif they want

; | checki tine | K | to message each other in our
ormal checkin routine for several weeks or longer. messaging system, they can do that.

That's the first part and that of
course links the families together
too.

o Find ways to include parents in welcome programming:
Finding avenues to include parents in welcome programming c
help spur deeper community connections for families. Informal, [pw
stakes weekly coffee sessions or virtual hangoutscanhelpnew §  counselor
parents connect with eaather and get more involved in the school.
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A final core component of the Purple Star program is hosting events that recognize military families for their
contributions and sacrifice. Common events include programming for military holidays (e.g, Veterans Day, Flag
Day, Armed Forces Day, Memorial Day) and recognition of the Month of the Military Child.

While all four focus programs include recognition events as one of several options from which schools can pick to
earn Purple Star designation, our data suggest that nearly all designated schools hold military recognition events.
The programs in Arkansas, Ohio, and Virginia ask schools that select the event option to host at least one annually,
though many schools go above and beyond this expectation. In contrast, the North Carolina program presents
schools with a list of military-friendly options, including a military recognition event, a Military Child of the Year
nomination, or a support project connecting the school with the military community at large.

School staff reported that recognition events are positively received by families. And though 88 percent of scheols had
in place before earning the designation, codifying those eventBanpteé&tar application reportedly motivated schools

“do them bigger and better.” The f.oll owing benefits

Military recognition events give schools the

opportunity to create a welcoming environment fo |

families by publicly honoring and recognizing act’

duty, reserve, and retired military personnel and

families. Parents and studertad especially

younger chidren—report that recognition events

make them feel welcomed, honored, and included within the comhlighity mobil&ids especially appreciate
that events give them the opportunity to share more about the military lifestyle with their peers.

When families move, it can be
difficult to findways to organically integrate into the community. Spmoisored events provide an easy
opportunity to meet other families, parents, and
studentsin a safe and fun environment.

Schools often
employ veteran and reserve military personnel,
especially in communities located near major
installations. Military recognition events give scho ls
the opportunity to not only recognize and honor
staff service members, but also connectstaibe
members with military families at the school.



Challenges of Military Recognition Events

Our data suggest several minor challenges related to implementing events.

(o]

Finding balance at schools with smaller populations: Schools with smallerilitary populations have
sometimes struggled to find balance between effectively recognizing military students without unnecessarily pu
them in the spotlight.

COVID-19 adaptations: Many schools noted that implementing military recogretients has been challenging
during the pandemic, both logistically and due to competing pressing demands on both school staff and family 1
While this challenge has led some schools to abstain from programming altogether, others schools have
experimentd with online events and recognition programs, though many report that they have struggled to mak
those events feel as engaging or meaningful for families.

Recommendations for Military Recognition Events

Recognition events contribute to a militémgndly school environment and are worth the investment of effort for schools,
districts, and communities. The following best practices and recommendations for events emerged from data collectior

(o]

Use various modalities to include all community members: Largescale recognition events can be
overwhelming for the children and families who prefer not to be the center of attention. Varying the types of
programming used to honor military families and pairing more public events (e.g., parades, performances, and
recogiition at sporting events) with more intimate activities (e.g., shared meals, videos, career days, poster disp
decorations) can make more space for all personal preferences.

Recognize all members of the community: Schools should endeavor to recoghizedntributions and
sacrifices of not only actideity personnel, but alskational Guard anddRerve personnel, veterans, and miktary
connected students and spouses.

Highlight contributions, not just sacrifice: The best events honor not only sherifices made by military
connected families but al so celebrate their contr
lifestyle. Giving students and families the chance to share their own stories can ensure that the mili@ysexperie
represented in a holistic, respectful way.

Having those opportunities for students to see that they're not alone, that there
are other kiddos who are from military families, and then that they really
connect and have friendships, and understand the frequent moving..just
connecting those kids, it's a big, big part of all of this.

School Counselor
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CONNECTING THEMES

While each Purple Star component has, onits own, spurred unique benefits for students, families, schools, and
districtsit is the intersection of these requirements that reveals the greater promise of the program. The

following section outlines three themes that demonstrate the potential for Purple Star programming to have a
significant and ongoing impact on militagnnected students and families, dshand districts.

\ /
D VIR,
~(sp)- Q
/ \
Centralizing Developing Cultivating and
Knowledge Networks Communicating Cultural

Competency

Centralizing Knowledge
Purple Star programming helps schools and districts aggregate and centralize knowledge so that critical informatic
is easily accessible to students, families, and school and district faculty and staff.

First and foremost, the Purple Star prograsists schoolssimeantining access to farmation forstudents and

families. While many Purple Star designees have long offered soppulitafy-connected familiehe

application process itself prompts schools to consolidate diffuse programming and tacit institutional knowledge into

unified suite of resources and supports. By streamlining access through a trained point of contact and dedicated

webpage, schools ensure that militamynected students and families know exactly to whom and where to turn for

help. This can be especially imaot for younger military families and those relocating from other states and
countries, who may not yet have developed connections to the local

_ . support networks that can help illuminate the nuances of local systems.
If I saw that designation, |

would immediately think,  The effort to centralize and strearelaccess to knowledge is even more
”Phevy, | don't have to potent when the Purple Star designation effort includes not just school
g7l frqm AN I representatives, but district ones as well. The application process can offer
It would signify that they . . : .

understand the MIC3, that the central ac.im!nlstratlo.ns an oppor.tgnlty tq 'fake s.t(?ck of, alghn, an

my situation may not be centrally codify information about militespecific policies across the
cookie cutter. district.With that information in hand, a specialized ceoffle point of
contact and website can simplify the process of school salettion
enrollment by acting akm@owledge bank for incoming parents, and

especially those with children enrolling children in different schools.

Parent
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Staff and faculty benefit from the institutional organization of
knowledge and resources in much the saméhatgparents do. Even
accounting for efforts to improve and expand PD opportunities, it _ .

. g P P PP _ what happens in that public school.
unrealistic to expect that every staff or faculty member will or can b an.. S R

. _ . t's.investing in the community, in
expert on military populations, policies, and resources. Our data suyjgest . | j< they're in...An
thatPurple Staschool and district points of contact function as administrator could create just a list
knowledge hubs for faculty and staff, efficiently directing them to th® (apf resources for new families to the
information, (b) supportive staff (e.g., MFLCs, counselors, social area —hey, ifyour child does
workers), and (c) programming (e.g., peer transition gtonph, gymnastics, here's all the studios,
bunch) that can help mitigate emergent student issues. Similarly, t b%ﬁb& Just Comp"'”.g those, bgcause
dedicated webpages help staff access aggregated, vettedpeifes PO Al MoMIEEE ¢ i
Pag p gareg o y ~ family, especially with kids who

resources (e.g., community supportgroups, tutoring) and opporturfiies;, -« different interests | mean. it is

(e.g., scholarships).

There's so much more to the
educational experience than just

days and days and days of research,
just to figure out how to get back

Finally, the most effective Purple Star schools and districts go a st to baseline.

beyond centralizing scheahd districtspecific resources and act as
gateway to the | arger communi
base and are thus wpbsitioned to corect students and parents to the
activities and groups that help them feel at home. Suggesting a local orchestra, gymnastics club, or Little League
organization; pointing new families to the popular local college football game; or helping connectparents to
religious community or advocacy group: these small steps make families feel welcomed. When the functional
supportsrequired by the Purple Star program are representative of a broader ethos of care, schools can do much
more than meet militargonnectedsu dent s’ and famil i es’ basic needs.

yPaeischool s are often

Developing Networks

The Purple Star program also has enormous potential to
create a robust network of local, state, and national
stakeholders. In just a few years, the program has already
spurred the development of a number of local and
regional networks, and there is ampleartunity to

formalize and scale these efforts as the initiative grows

We've been out and around enough, | think,
walking in the Fourth of July parade. Two
years ago, we carried our big banner that
said, "We are Purple Star" and kids wore their
shirts. And we had many of the parents walk
with us, too...I think so many people started

asking questions at that point. And, you
know, being a small town, they could
recognize the families, and then they all
started talking to one another...They're like,
we want to help. We want to we want to
help take care of your students and your
families. What can we do?

We're Purple Star and our town is proud of it.

Counselor

nationally.

The Purple Star program has helped unite previously
siloed cohorts of passionate advocates in schools and
communities around the common purpose of improving
the lives of nhitary-connected students and families.
Many interviewees noted that the application process,
professional development opportuniteslevents

have helped make militacpnnected staff, students,
families, colleagues, and community members more
visibleto one anotherganically strengthening and
growing local support networks.
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At the student level, students, families, and staff have cited strengthened social networks as an essential outcome

the program. Frequent moves can be extremely isolating for children, but Purmgi@ranpng like transition

clubs fosters opportunities to connect with other students from both military and civilian backgrounds. These peer

networks are essential to helping children feel welcomed and included in their school community. And in the last
decade, social media and smart phones have made it increasingly

If you walk into a military meeting possible for students to maintain these relationships virtually as
and you see somebody else, your they move from school to school: parents often noted that their
first thought.is, “Oh, they're children have begun developing and maintaining networks of

another military kid like me”...There
is so much more of a bridge and a
connection that gets built there ) _
because you walkin there and, as|  friendships.
said before, it's your stress reliever
for the day.| cantalk to these
people, and it's not, "How many

friends around the world. Purple Star supports help build the first
connections that blossom into enduring and sustaining

More broadly, the designation itself lays the groundwork for
effective practitioner networks among schoadferent

ways we are different?" that's communities and even different states. Both locally and regionally,
walking through [your mind]. The the Purple Star award has already given schools and districts a
first thing you think is okay, like, banner under which to connétormally, share resources, and

how are we the same? improvecollectivelyln several states, state, regional, and district

staff have begun using virtual platforms to link designated schools

with those applying for the program. These links build

connections that continue beyond the application process into PD
supports and oth@rograms. These cresshool networking opportunities can be particularly critical for designees
with less mature programs who may benefit from opportunities to collaborate with and learn from more veteran
schools.

Student

Thereis areal opportunity to formalize tieesergent networks at the state and national level and amplify their
impact. Already, founders, advocates, and administrators testhpeograms have developed informal networks,
offering each other advice on the design and implementation of thieenittzere is fertilground forthese
leadershigevel connections to inform a broader, national network of Purple Star schools. The prospect ofsuch a
network is exciting: though schools in different states will never offer identical programmatmpratied that

helps better align offerings nationally could help operationalize the consistency in transition the Compact seeks to
provide for militaryconnected families.

[The most important benefit of the Purple Star program is] just the sheer fact that it will connect
people together. So people that are interested in helping military families, families that are
looking for some type of sign that they canget help or that somebody understands what they're
going through, connecting military youths together, connecting buildings with other
buildings...We're just connecting people to each other...And that's how we can give back to those
military families.

Counselor
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Cultivating and Communicating Cultural Competency

Cultivating Competency
While many elements of the program have helped schoolf  We want the staff and the people to
develop greater cultural competency, professional understand this is really tough..very
development for schbpersonnel has emerged as the biggdst UN'0uUe situation. But then there's also
o . resources available...It just connects
gamechanger in thisregard. Training has demonstrably
hifted th hool staff and facul ve of and people and reassures for a small
shifted the way school staff and faculty conceive ofand a reﬁﬁnority oopulation that we
empathy and providing concreteongges to help through. We have people here to
accommodate student needs. In particular, staff note that support you and if we don't have
professional development has helped familiarize more st answers, we will find someone.
with the Compact and, accordingly, has prompted more
flexibility during the transition and enrollment procEss.
impact ofncreasing the number of staff who are-well
informed, sensitive to the needs of military students, and willing to go the extra mile to support them has been

among the greatest benefits to families in Purple Star schools.

Counselor

Staff seem to be a little more sensitive Beyond these core trainings, other elements of the program
to the needs of being a military kid...This contribute to cultivating increased cultural competency in

[student] had moved three times in the schools. Working with families directly through the point
last three years. So his transcript was all contact role or as the staff sponsor of a school transition club
over the place, but we were able to has helpedaff and faculty build reciprocal relationships with

make it work...| wonder if that would

kids and families that help improve their practice over time.
have been the same response had [staff] Pimp P

not already been exposed to some of And ongoing public events and programming help to
the challenges that military kids deal continuously foreground the contributions and sacrifices
with... made by military students andtif@milies, sparking

empathy and understanding.
District Military Liaison

Communicating Competency

The Purple Star program also offers schools the opportunity to demonstrate their cultural fluency to parents and
families. In many cases, schools reported that they have, for years, endeavored to develop and improve programn
and foster an inclusive chre for militaryconnected students and families. For these and all Purple Star schools the
designation itself serves as a badge of honor that recognizes that effort and signals to incoming families that they v
be welcomed and walipported.

Schoolsave taken advantage of many opportunities to publicize their Purple Star status, from posting the award
logo on the school website and social media channels, to advocating for its inclusidevehrstpibet cards, to
hanging the award banner publayl marching with it in local parades. These efforts all help build community
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recognition ofthe program and publicize that the school is

The benefit is bragging rights for military-friendly, an opportunity that is especially beneficial for
schools, bragging rights for the district. non-traditional schools (e.g., private institutions, charter

And when parents go on the website, schools) that have to recruit families.

and they start researching the schools

here...it's good for them to see that As the program scales nationally, there is great opportunity to

they have that Purple Star designation.  amplify the reach offiis recognition and, in so doing, provide

families with a helpful guidepost as they select schools. Though
academic performance and extracurricular availability are the
criteria militaryconnected parents report using most often to

select schools, many gratis noted that a Purple Star designation would be a factor they would consider, especially fo
elementary and middle schools. A common theme was that parents felt it would be a relief to know that a school w
culturally fluent and ready to meet theidsee

District-level Liaison

Still, overwhelmingly, schools and parents reportthat recognition of the Purple Star brand among families remains
low. Further efforts to scale the program to more states and to

publicize the designation will be key to growing awareness. It would be a really big deal [to have
Leveraging a Purple Star sch d§PureSpoyaminmy st net
be critical, as one of the sources of information cited most oft#n bgnd an easy way for families to

. istinguish the schools that are military
pareris was local militargpouse clubs and parent groups. friendly. Because you're so

overwhelmed when you move ...You

In these early years of the program, as the program is still .
yy prog brog have to make so many decisions so fast

establishing its brand, it is critical that Purple Star schools based on <o little information with such
maintain highquality programming. The most critical actions big consequences that anything to be
schools canka to demonstrate that they are culturally competent |jle 3 [ittle beacon is a wonderful thing.
and worthy ofthe award are to build sincere relationships wit
students and families, work diligently to accommodate their néed
and strive to incorporate family feedback to continuously improve

progranming.Though most families who had attend designated schools were quite satisfied with school offerings, it
sever al cases negative experiences significantly <c
designationisseensas mpl y “checking a box,” it will |l ose its

garent

| would choose to be Purple Star because it's a constant reminder to be
motivated, to do more and to think of new ways to serve the military population
and the students...We want to continue to earn it. We feel honored that we have
it. So it keeps us motivated. It keeps us accountable. It keeps us on our toes.

School Registrar
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MEASURABLE IMPACT TO DATE

Itis early yettexpect a rigorous study onthie w p r effigacya Anthis point, therefore, states, districts, and
schools are primarily assessing the impact of the Purple Star designation and programming anecdotally. To begin
filling the impact data gap, our team developed and administered surveystie pssess/éd effect of the program

from the perspective of both schools and families.

Schools
The resultsin this section are based on 102 responses to a survey of staff and faculty members at Purple Star
designated schools from all four focus states.

Findings
Broadly speaking, schogl staff survey respondentsre JortFigure 5. How would you rate the impact of the
that the Purple Star designation and related Purple Star program on the school overall?

programming has been beneficial. Sevsetgmercent

of schools report that the progr.g has had a “posi

“« f : . : Very positive

very it i watheschowverall {see Figure Neither negative
55\with no schools reporting a Lo OTPEIWE « ey
negati ve” out c otoleservefhatthe her , 7
program has specifically helped improve their

relationships with militargonnectetamiliesagain Positive
with no schools reportirnegative impact.

Anddespite being a very new initiative, a majority of schools also reportthat Purple Star programming has already
had a beneficiabcialemotionahnd academic impact on studéntty- severmpercent and 53 percent of schboks

an improvementin theit su d esatitdeotionatlevelopment (see Figurafilacademiexperience (see Figure

7)to Purple Star programming, with no schools reporting a detrimental impact. Though a close to half of
respondents noted no change, this s likely partially attributable to the fact that many schools had Purple Star
required programming in place befor@gay the designation.

Figure 6. How would you rate the academic Figure 7. How would you rate the social-
development of military-connected children at emotional development of military-connected
your school now that Purple Star Supports are children at your school now that Purple Star
offered? Supports are offered?

Better/

o Bett
Significantly better etter/

Significantly bette

No change No change
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Families
The following findings are based on two parallel surveys, one airfed@the Purple Star program] has made this
parents and the other at students. The parent survey was complfftednove the smoothest one yet. We had
by 59 parents, 22 of whom had children who attended a Purple Star to move 2 times in12 months and she
school. Notably, of the Purple Star subgroup, Vargarents make attended 3 different schools at one

oint. Having a school that understands
up over half of respondents. The student survey was completed by 28" : : :

. this unique life makes it that much

students, 26 of whom had attended a Purple Star school. Again, surve

_ o &¥sier on the family unit as a whole.
responses are skewed towards one state, with a majority of student
respondents reporting from Northr@ina. Parent

The results of both surveys offer a compelling window into the
perceived impact of the program. Given the relatively small sample size of the parent and stsdeotavery
results should be interpreted and generalized with caution.

Findings

Broadly speaking, a majority of families reported having better experiences at Purple Star scimools than at
designated institutions. Figevermpercent of parents and 50 percent of students noted that their experience at a
designated school had been better than their experienceslasigmated institutions. This result is particularly
notable in light Bthe fact that many families were reporting on Purple Star schaothisytretd only attended
remotelydue toaCOVID-19 restrictions.

Parents al.s.o reported that Purple Star pro_grammmg Figure 8. How would you rate your child’s social-
had a positiveocialemotionalmpact on their emotional experience at their school?

children. Of partidar interest is the notable

difference between parents whose children had

attended a Purple Star school and those who had 1ot:

77 percent of parentsin Purple Star schools were

sati sfi ed wisdcialemotioeal r chi |l dr en’ s
experience, compared to jusp&rcent of their peers

in non-designated schodéee Figure)8This result

is echoed in the student data: 61 percent of students 14% 9%

reported that they felt welcomed when they first 579,

started attending their Purple Star school. These 5%

results suggest that @Eﬁted schools are offering Unsatisfactory/  Neither Satisfactory  Satisfactory/

] . Very Unsatisfactory Nor Unsatisfactory Very Satisfactory
strong sociakmotional support.
B rumple Star B Non-Purple Star
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Figure 9. How would you rate your child’s academic
experience at their school?

T7%
70%
14%
8%
Unsatisfactory/  Neither Satisfactory  Satisfactory/

Very Unsatisfactory Nor Unsatisfactory Very Satisfactory

B ruplestar [ Non-Purple Star

Onthe other hand, parents reported relatively similar

|l evel s of sat i sf academim n
experiences at designated and aesignated schts,
with 77 percent of PurpléeBand 70 percent ofnon
Purple Star parents reporting positive experi¢sees
Figure 9) Though these results are generally good
news for the academic experienteslitary-

connected students, the results suggest that Purple

Star programming has a greatsrialemotional

Wi

impact than it does academic. This is not unexpected,

given the strong focus of the progransacial
emotional supporbut suggests that asademic
componentH i ke t hat of
equivalent, the Military Flagship Schools program
could help further differentiate Purple Star schools
from their nondesignated counterparts.
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RECOMMENDATIONS

From scratch and with limited resoes, the four states in our sample developed innovative accreditation programs
that have quickly spurred benefits for districts, schools, and the rnditaegted students and families they serve.

As these programs mature and similar initiatives petéfeationally, this study offers an opportunity to engage in
formative reflection with an eye toward improvement for these four focus programs as well as those developing in
other states. The following summarize the recommendations alluded to thriig hepuart, capturing some of

the learnings and insights from the first several years of Purple Star implementation.

Recommendations For States or Other Designation-Granting Agencies

0]

O«

Build recognition of the Purple Star brand: The Purple Star programis still quite young, andlstae
implementation efforts thus far have coalesced around honing the application process and publicizing the
program to prospective districts and sch@ditb. programs now firmly in place, an important next step

will be increasing brand visibility with militacgnnected families. In the longer term, the expangioa of
Purple Star programto additional states will organically support this effort,dummediately, states

should leverage existing netwdekg, spous clubs, online communitiés)advertise program benefits.

Further, acknowledging designated schioethool report cards, directories, universal enrollnogtaip

and other schoedeach tools families commonly wa# support increased awareness.

Ensure that designees enact program components with reasonable fidelity: Though most families
reported having positive experiences at Purple Star schools, it is clear that negati\at idesignased
institutions—as with any programcan strongly affect perceptions of the program on the whole.
Rigorously assessing both new and renewal applicants to ensure fidelity to required programmatic
components will be critical to developingraadhtaining a positive reputation for the Purple Star brand.

Provide models for core components: Sates should provide exemplar application materials (e.g., links to
webpages, example PD agendas and materials, etc.) on the application portal. These cherdgls

expectations around program components and inspire improvements in programming.

Provide feedback to applicant schools that miss the mark: A key benefit of Purple Star programs is

their potential to support improvements at schools and districts that may not already have robust
programming in place. Some focus states have elected to offer feedback to unsuccessful applicants, such t
those deools can make improvements and reapply with more success the following year. For borderline
applications, states might also consider providing promptfeedback and allowing resubmission within the
same granting period so the school does not miss out@désgnated for that year.

Develop measurement systems to evaluate Purple Starimpact: Currently, most states assess the

impact of their programs anecdotally. To better understand, improve, and amplify the impact of programs,
states should articulatggit measures of success and develop systems to collect and analyze data on
progress toward those goals. For example, states might consider making a standard yearly survey for staff .
military-connected students and families a requirement of cordesigaation. It is critical that such

systems be feasible to implement with state resources and bandwidth: a system is only useful if itis used.
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O«

Invite district-level applications: Districtlevel coordination of school applications can help streamline
the application process, entice more schools to seek designation, and align supports across the district.
Allowing and providing incentives for distridtiven applicationsdike simplified application processes,
extended application periods, and spedadigiict level awards-would help extend the reach and impact
of the program.

Encourage non-traditional schools to apply: Purple Star recognition provides a particular benefit to
specialized schools seeking to attract families, as the PS stampaidfaaqoiinelusion in lists of

recommended schools helps publicize and validate these institutions. States should allow and encourage
private, parochial, vocational, and charter schools to seek designation.

Leverage the program to establish formal practitioner networks: Purple Star programaturally lay

the groundwork for formalized practitioner networks that can help proliferate effective practices and
learnings. States can easily capitalize on this opportunity by linking applicants to straighttaedard vir
networking toolge.g., listservs, Slack channels, Facebook gaadpsjentivizing their use. Further,
facilitating semannual virtual Purple Star networking convenings from the state level could invite further
innovation and collaboration, whieoviding a venue for responsive adaptation to unpredictable emergent
challenges, like those raised byCi@&/1D-19 pandemic.

States that are newly initiating programming might also cotsdetowing dditional recommendations.

O«

Draw on existing expertise: When establishing a new Purple Star program, draw on the expertise of both
program leads in other states and program sponsors like MCE@\v8tateerviewees consistently
emphasized the value of connecting with and learning from their pebes states as they developed their
programs. Similarly, MCEC offeside of resourcasd personalized support for states, districts, or other
entities considering initiating programs.

Engage stakeholders: To ensure that the designation process and program components are feasible for
schools and districts and aligned with the prioritgsdents and families, states should frequently consult

with stakeholders during the program design phase. For example, states would benefit from working closel
with district and schoelevel staff to determine the optimal application platform andssidndates.

Similarly, states should connect with parents to help hone programmatic requirements and ensure that they

are relevant and helpful.

Weight the benefits of “certifying” versus “awarding” schools: While all four statesin our sample

have treatd the Purple Star as a certificatigmanting the designation to any schools that fulfill program
criteri—t her e are other ways to conceptualize the p
to treat the designation as an award, assapgilications against a rubric and granting the honor to only

the top scoring schools. Both approaches have advantages and limitations, and states should determine wi
approach may be most appropriate for their local context.

3z Certificationopensthe opportunity for more schools to participate and improve their offerings,
touching the lives of more children and families. But this approach also allows for greater variation
in the strength of programming across schools, which may affeqbéaingptions of the quality of
the program overall. Logistically, a certification process is also likely to require an increasingly
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greater commitment of time and manpower from the state granting agency as the program matures,
gains popularity, and seesremease in the total volume of fitshe and redesignation applicants.

3z Treating the designation asaamard allows the state to set an even higher bar for what a military
friendly school should look like, and may require fewer state resources sbeadhani
certification. On the other hand, an awbaded designation may discourage schools with less
robust programming from considering participating in the application process, preventing the
exciting expansion of Purple Star supports to a larget obbchools.

Recommendations For Schools and Districts

O«

O«

Establish collaborative Purple Star working groups: Purple Star programming is most effective when a
broad and diverse coalition of staff actors are mobilized behind it. Many interviewees r estbiommémgl
a team to complete the designation application, plan and enact programming and events, and publicize the

initiative to families, staff, and faculty.

Designate both district- and school-level points-of-contact: Interviewees frequenthyghlighted the

benefits of designating militaspecific point®f-contact at both the scheahd districtlevels. Distributing
responsibility can ease the burden on staff members and ensure that all military families are receiving the
time and attentiothey deserve. More specifically, the distexgl staff personis a huge value add for
incoming families with children of different ages by providing an initial, central touchpoint to help navigate
the research and enrollment processes at variousssatibedistrict. Finally, having several

representatives can help mitigate any gaps in service due to staff turnover.

Train all staff, regardless of state-level requirements: All school staff and faculty should regularly
participate in professional dey@inent that increases awareness of the unique needs of-oulitaeygted

students and families. Interviewees particularly noted the importance of annual training that is differentiated
for administrators and teachers and tailored to the unique milipartgipan at the school.

Implement student-led transition programs: Though many states do not require studieditransition
programs to earn the designation, students, parents, and staff noted how critical such initiatives were to
fostering a welcoming@nonment for new students, military and civilian alike. Establishing programming
requires a significant initial investment from staff but has an outsized impact on children. And allowing
student voices to guide the design and execution of the clulp danlthetudent leadership skills while
ensuring that programming maintains relevance.

Involve students and families in program development: Those actors closest to problems are often

best prepared to address them. As such, mitbanected students daahilies are welpositioned to
provide valuable context as schools devel op and
they don’t know.” Establishing routines to regu
respone to feedback not only enhances school offerings but also makes families feel heard and valued.

Compensate or reduce other workload for staff taking on additional responsibility: Much Purple
Star programming-and especially the POC requirerrerdan beitme and energy intensive for already
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overburdened staff. Providing compensation or otherwise reducing workload for those taking on these tasks
can help ensure that staff are able to fulfill their responsibilities.

Include other highly mobile populations in programming: Military-connected students are often just

one of manyighly mobilgopulations in school communities. To make the best use of often limited
resources, schools should consider how Purple Star supports might be designed or adapisivexdbe incl
otherhighly mobilgpopulations. For example, some schools in our sample have extended professional
development opportunities such that they cover the overlapping and differentiated needs of other mobile
populations. Interviewed staff also hiditkgl the opportunity to open student transition clubs to all
incoming students.

O«

o Honor all identities: Being militaryconnected is just one of many identities that students bring to schools.
Our data suggest that race, national origin, leorgaage, and religious affiliation can significantly affect
military-connect ed families’ experiences in a new cor
compound the challenges of mobility and make it difficult for families to ever feehomby, @ven when a
school is exceptionally militainendly. Schools must work to confront and root out all forms of prejudice if
they are to ensure thatmilitary-connected students and families are treated with dignity and respect.

CLOSING

Our invesigation into the Purple Star program found a-detligned, galvanizing effort that has already reaped
benefits for students, families, schools, districts, and communities. The five recommended pillars of the program
coalesce to empower stakeholders tfirttue centralization of resources, development of networks, and cultivation
andcommunicatioof cultural competency. By addressing common issues in communication during transition,
creatingsocialemotionakafety nets for students, and generally raisiageness of the unique challenges of the

highly mobilenilitary lifestyle, the Purple Star School Designation Program provides a ro&didipga more
inclusive educational landscape for militanynected students.
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