
 

 Melinda Martin-Beltran 
 2311 Benjamin Bldg. 

 College Park, Maryland 20742-1125 
 301.405.3324 TEL  301.314.9055 FAX 

  
COLLEGE OF EDUCATION 

Department of Teaching and Learning, Policy and Leadership 
 

 

HB 0056 SUPPORT 
Public Schools - Dual Language Education - Teacher Certification, 

Program Implementation, and Study 
Ways and Means Committee 

January 24th, 2023 
 
Dear Chair Atterbeary, Vice Chair Washington, and Members of the Ways and Means 
Committee:  
 
As a researcher of bilingual language learning and a teacher educator in the College of 
Education at the University of Maryland, with more than 20 years’ experience teaching 
and conducting research in public schools to promote educational equity and 
multilingualism, and as a parent of children who have attended dual language programs 
in Maryland, I urge you to support of HB 56. 
 
HB 56 would advance the Blueprint for Maryland’s Future by offering a pathway to 
better prepare Maryland’s future teaching force to meet the needs of our diverse student 
population. 
 
Decades of research have documented the benefits of multilingualism, biliteracy, and 
dual language education programsi. Dual language education offers benefits for both 
English language learners (ELs) and English speaking students who wish to acquire an 
additional language. Dual language programs that share the goals of bilingualism, 
biliteracy, academic achievement, and sociocultural competence have been shown to 
offer the most promise in closing the achievement gapii. Research has found that 
instructional models that use multilingual learners’ home languages for literacy 
instruction promote better outcomes in terms of academic achievement, English 
proficiency, graduation rates, and attitudes toward schooliii.  
 
When well implemented, dual immersion bilingual programs lead to superior academic 
achievement, multilingualism, and offer multiple benefits across linguistic, cultural, 
racial and socioeconomic differences. Implementing dual language bilingual programs 
moves a broader range of students towards ambitious outcomes, including attaining the 
state’s Seal of Biliteracy.  
 
Essential to well implemented dual language programs are well prepared teachers. 
Researchiv indicates ELs perform best when teachers are required to have state 
certification as a bilingual and/or an ESOL (English for Speakers of Other Languages) 



teacher. The National Dual Language Education Teacher Preparation Standards adopted 
by the Council for the Accreditation of Educator Preparation demonstrates the 
importance of a framework to support dual language educator preparation programs. 
Highly qualified teachers in bilingual/dual language programs need to possess not only 
the knowledge and skills necessary for their grade level/content area but must also 
understand the process of second language and bilingual acquisition, biliteracy, 
bilingual child development and intercultural communication.  
 
Schools across the state are facing a shortage of qualified bilingual educators, which 
could compromise the quality of dual language program implementation. In our research 
with dual language schools, teachers and administrators are asking for help to better 
prepare teachers for dual language programs.  
 
Currently, 26 statesv offer teacher certification in bilingual education, and Maryland 
stands out as a state with a great need for bilingual teacher certification pathways. 
Although Maryland has a rapidly growing bilingual population, unfortunately we are 
potentially losing teachers who will go to other states to earn their bilingual education 
certification (e.g. Delaware, New York and New Jersey offer bilingual teacher education 
programs). Maryland could follow models in other states that have developed alternative 
certification programs, graduate certificates and teacher residency programs to grow the 
supply of bilingual educators. Maryland has the opportunity to be an educational leader 
and join the states across the country that are expanding bilingual teacher education 
programs.  
 
The College of Education at the University of Maryland (UMCP), where I teach, is well 
positioned to develop and support teacher preparation for bilingual/dual language 
teachers. In addition to our teacher preparation programs in elementary, secondary ESOL, 
and World Language we have developed a Dual Language Post-Baccalaureate certificate 
to promote professional learning among in-service teachers. Our university is poised to 
work with other IHEs/teacher preparation programs across the state to bring together 
expertise to create a bilingual teacher certification program. To advance this initiative, 
we need the legal framework presented in HB 56. 
 
As a teacher educator and as a certified bilingual and ESOL teacher with over 20 years 
experience in our schools, I am confident that this bill (HB 56) is an important 
opportunity to strengthen education in Maryland. As a parent of multilingual children 
who have benefitted from dual language programs in Maryland’s Public Schools, I fully 
support the expansion of dual language programs across the state that would include 
more students from diverse backgrounds and would require well prepared teachers.  
 
I respectfully request a favorable vote for HB 56.  
 
Melinda Martin-Beltrán, PhD 
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